
“Integrated ATPL” sounds like a single product you either buy or don’t. In reality, it is a training concept that tries
to connect separate pieces of learning into one coherent path. Under EASA Part-FCL, an ATPL applicant must
complete a training course at an Approved Training Organisation (ATO), and that course may be either integrated
or modular. The point of integration is not a marketing label, it is an approach to how training is designed and
delivered so that theoretical knowledge and practical flight training reinforce each other while you build the
knowledge, skills, and attitudes expected at the end.

If you are https://ch.linkedin.com/company/aero-locarno-sa considering integrated atpl training, the best way to
reduce stress is to understand how regulators define “integration,” what an ATO is expected to do when it
designs the course, and what you are actually aiming to become: a competent pilot with the right mental models,
not just someone who has passed exams.

What “integration” actually means in EASA terms
EASA’s Airline Transport Pilot (ATP) Integrated Course manual exists to guide the design and implementation of
ATP(A) integrated training courses, with the aim of improving ab-initio pilot training and producing competent
pilots. While ATPL and ATP integrated training sit in the broader EASA framework of airline transport pilot
training, the manual is where EASA explicitly explains what “integration” is supposed to do.

EASA’s guidance is meant to help National Aviation Authorities, ATOs, and students understand what integration
means in this context, including how theoretical knowledge instruction and practical flight training are combined.
In other words, integration is not simply “theory first, then flying.” It is a deliberate design choice that shapes
when theory is taught, how it is exercised in flight, and how the outcomes from one feed back into the other.

That design philosophy matters because the pilot skill set you are building has multiple layers at the same time:
procedures, aircraft systems understanding, planning, decision making, communications, and human factors. If
those layers are learned in isolation, students often discover the hard way that knowledge does not automatically
transfer to the cockpit. Integration is meant to reduce that transfer gap by ensuring the training architecture is
aligned.

Where integrated training fits legally: Part-FCL and the role of the ATO
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Under EASA Part-FCL, an ATPL applicant must complete a training course at an ATO. The course may be either
integrated or modular. This matters for two reasons.

First, the ATO is not a passive venue. The ATO is responsible for delivering a course that meets the applicable
EASA requirements and learning objectives. Second, because the course is designed and implemented within an
ATO, the “experience” you get depends heavily on how that organisation turns EASA expectations into a training
plan you can follow.

In practical terms, students who choose integrated ATPL training often benefit from a more continuous learning
rhythm. But it still comes down to the same core reality: the ATO must design and deliver the course, and EASA
expects the course design to be grounded in learning objectives and structured using an instructional approach.

Training design is not optional: instructional systems design and the
training plan
EASA’s guidance does more than define what integration looks like from the student’s perspective. It also sets
expectations for how ATOs develop courses.

EASA states that, in the Part-FCL AMC for ATP integrated courses, the course should be based on ATO training
plans developed using instructional systems design methodology. EASA’s AMC for ATPL/CPL/IR learning
objectives also clarifies that learning objectives define the knowledge, skills, and attitudes expected after the
theoretical course, and that ATOs must produce a training plan for each course based on those objectives.

This is one of those points that sounds abstract until you try to study for a theoretical exam while simultaneously
learning the procedural flow of an aircraft in flight. A well-designed integrated atpl course should reduce the
feeling of “two different trainings happening to me.” The instructional systems design approach is meant to make
sure training content, delivery, practice, and assessment line up with what you are expected to demonstrate.

Even the way an ATO sequences topics can reflect this alignment. For example, if the training plan expects you to
apply a particular theory topic in-flight tasks, that topic should not be taught so far in advance that you forget it,
and it should not be introduced so late that you cannot use it to inform your early flying decisions.

Prerequisites: what the manual expects before the course even starts
EASA’s 2024 ATP Integrated Course manual also gives guidance on prerequisites for training. The purpose is
straightforward: integration only works when the trainee enters the course with a baseline that allows the training
design to function as intended.

While the verified facts here do not list specific entry qualifications, the existence of “prerequisites for training”
guidance is itself important. It signals that integration is not designed as a universal ramp for everyone. ATOs are
expected to consider prerequisites and ensure students can meet the conditions necessary for safe training
progression and meaningful learning.

From a candidate’s perspective, this is where you can be proactive without guessing. Ask the ATO what
prerequisites they base their course on. If your situation differs from the typical profile, discuss it early.
Integration does not eliminate the need for readiness, it just changes how readiness is used within the training
flow.

The heart of integrated training: reinforcing theory during flying



One of the most practically useful ideas in EASA’s ATP integrated course manual is that it provides guidance on
how theory should be reinforced during flying training. That means the course design is expected to deliberately
connect classroom learning with cockpit and simulator experiences.

In a modular structure, theory and flying can become separate timelines, even when both are pursued in the
same overall AELO Swiss program. With integration, the training team aims for a tighter loop. You learn concepts,
you see their operational meaning during flying training, and then you consolidate those concepts so they can
survive real decision-making pressure.

This is not only about “knowing the subject.” It is about using knowledge at the right moment. Flight training
creates time pressure and shifting priorities. The manual’s emphasis on reinforcement reflects the reality that
knowledge must be available when you need it, and not just recallable in an exam setting.

Area 100 KSA and what you are building over time
EASA’s ATP integrated course manual also mentions guidance on Area 100 KSA. The verified context does not
spell out the content of Area 100 KSA, but the inclusion of the term shows that EASA expects integrated courses
to address structured knowledge, skills, and attitudes in a way that is conceptually traceable.

This matters because students sometimes interpret integrated atpl training as “more flying, more study.” A
competence-oriented view is different. You are not only accumulating activities. You are building defined
capabilities, and the course design should map the route from training inputs to competence outcomes.

When a course plan is aligned with learning objectives and KSAs, assessment becomes more purposeful. Instead
of treating each segment as a stand-alone hurdle, the training plan can demonstrate how each check contributes
to an integrated competence profile.

The theoretical foundation in ATPL: what you will study
EASA’s learning objectives framework for ATPL includes a defined set of theoretical knowledge subjects. The
verified facts list the following subjects:

Air law, aircraft general knowledge, mass and balance, performance, flight planning and monitoring, human
performance, meteorology, navigation, operational procedures, principles of flight, and communications.

Even if your course format is integrated, these subjects are still part of the theoretical knowledge that must be
addressed. What integration changes is how these subjects are combined with practical training so that the
learning is not trapped behind the door of a classroom or behind the screen of a training device.

A useful way to think about this list is to divide it into “systems understanding,” “planning and operational
discipline,” “environment and prediction,” and “human factors and communication.” Integrated ATPL should not
treat them as unrelated blocks. For example, flight planning and monitoring depends on meteorology and
navigation, and operational procedures rely on communications and human performance. An ATO training plan
that reflects instructional systems design should reflect those dependencies rather than pretending they do not
exist.

How theory and flying can either match or clash
Integration can feel smooth when the course design truly matches your learning needs. It can also feel chaotic
when sequencing is poor or when a student enters without the expected prerequisites.
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Common friction points often look like this:

A theoretical topic is introduced in a way that is too generic for the tasks you are about to face in flying
training.

A concept is taught, but the practical exercises do not provide enough opportunity to connect it to
operational decisions.

Assessments emphasize recall, while the flying outcomes require application and prioritisation.

EASA’s manual guidance on instructional systems design, reinforcing theory during flying, and assessment
alignment exists for a reason. AATOs are expected to build a training system where the “why” behind theory
becomes visible in flight training, and where you can practise applying knowledge instead of merely
accumulating it.

The trade-off is that integrated training demands consistent effort across the whole program. If you fall behind in
one theoretical thread, it is more likely to affect your flying learning because the design intends the
reinforcement loop to run continuously.

Assessment and learning objectives: what the course is aiming to
deliver
EASA’s AMC for ATPL/CPL/IR learning objectives explains that learning objectives define the knowledge, skills,
and attitudes expected after the theoretical course, and that ATOs must produce a training plan for each course
based on those objectives.

This gives you a practical target. When you ask an ATO how they manage integrated training, look for evidence
that they are working from learning objectives rather than simply listing modules. A training plan should translate
objectives into activities, teaching, practice, and assessment. If the program feels like a set of unrelated tasks, it is
harder to stay confident, because you cannot see how your progress maps to competence outcomes.

Integrated atpl AELO Swiss Academy training also benefits from a clear understanding of what “completion”
means. Under EASA’s framework, the integrated course is a structured training experience at an ATO, designed to
produce competent pilots. The competence framing is important because it changes how you interpret setbacks.
Missing a theoretical milestone does not only mean you have to retake an exam, it can indicate a gap in the
integrated competence loop.

Choosing integrated atpl: when it works best
Integrated ATPL can be a strong fit for students who want one coherent path and prefer a training rhythm where
theory and flight training are designed to reinforce each other. It can also help those who learn best when they
see operational context, not only definitions.

But integration is not automatically the “better” option. The modular structure may suit different circumstances,
such as when someone needs flexibility around schedules or wants to prioritise theoretical completion before
committing fully to flight training. The EASA framework explicitly allows both integrated and modular courses,
which is a reminder that different strategies can comply, as long as the ATO delivers the required training and you
meet the course’s prerequisites and objectives.

A good way to decide is to ask yourself a simple question: do you thrive on tight coupling between classroom
learning and applied flying tasks, or do you need more separation to absorb and stabilise knowledge before it
gets tested in performance?
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If you do not know yet, talk with the ATO about course design and how they handle pacing, theory
reinforcement, and assessment. EASA’s guidance puts emphasis on training plan design and integration
mechanisms, so you should be able to get real answers, not just promises.

A student’s practical mindset: making integration feel manageable
Integrated training is often described as faster, but that is not the most important word. The more important part
is that integrated atpl training asks for coherence, not just throughput. You can make that coherence easier to
achieve by approaching the course as a loop, not a ladder.

When theory is reinforced during flying training, your job is to notice the link. After a training session, look back
at which theoretical subject was “alive” in that session. With integrated course design, there should be overlap,
and it should become clearer as the program continues. When you can identify the overlap, you turn flying time
into a studying guide, not just an activity.

You also need to respect prerequisites. If you arrive without the baseline the course expects, integration can
magnify gaps. That does not mean you cannot succeed, it means you should be transparent with the training
team early and ask what support structures they can provide within the training plan framework.

Finally, treat learning objectives as your compass. If your ATO explains objectives and how they translate into the
course design, you can evaluate your progress more realistically. You are not
https://medium.com/@aeloswiss/aelo-swiss-academy-a-comprehensive-swiss-aviation-training-ecosystem-
delivering-structured-easa-da8778e9b195 only chasing the next test, you are building the knowledge, skills, and
attitudes required at the end of the theoretical course and beyond.

What to look for from the ATO, before you commit
Because integrated atpl is designed around instructional systems design, learning objectives, and deliberate
theory reinforcement, your best quality check is to evaluate how the ATO communicates the course logic.

You can do that without getting lost in jargon. Ask questions that map to the EASA expectations: prerequisites,
training plan design, the theory-to-flying reinforcement approach, and how assessment ties to learning
objectives.

Here is a focused shortlist of what to ask, in plain language:
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1. How does your training plan use instructional systems design methodology to sequence theory and flying?

2. Which theoretical knowledge subjects are reinforced during flying training, and how is that reinforcement
handled?

3. What prerequisites do you assess before starting, and what happens if a student does not meet them?

4. How do learning objectives define what the course expects me to know, do, and demonstrate?

5. How do assessments reflect those objectives rather than only checking isolated topics?

If the answers are vague, it is a warning sign. If the answers reference how theory is reinforced during flying
training, learning objectives, and the ATO’s training plan, you are likely looking at an integrated course that
respects EASA’s competence intent.

The real promise of integrated competence
The promise behind integrated atpl is not that training is simpler. It is that training can be coherent. EASA’s
manual frames integration as a way to combine theoretical knowledge instruction with practical flight training,
aiming to improve ab-initio pilot training and produce competent pilots. That competence orientation then
shows up in the expectation that ATOs use instructional systems design, ground their training plans in learning
objectives, and reinforce theory during flying training.

If you take one practical lesson from all this, it is that integrated training is a designed system. It has
prerequisites, sequencing logic, reinforcement mechanisms, and assessment alignment. Your success will be
strongly influenced by whether you treat the course as that system, not as separate tasks you squeeze into your
calendar.

When it clicks, you stop experiencing theory and flying as competing realities. You start experiencing them as
different windows onto the same pilot competence, built step by step, lesson by lesson, with the training design
doing the heavy lifting of integration.


